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Participants will analyze FAIR data to make instructional
decisions in reading for initial instruction (whole group
and small group differentiated instruction) and
immediate intensive intervention.

Participants will understand the theory of Differentiated
Instruction.
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How will FAIR data impact instructional decision making
for planning and delivery of initial instruction?

How will FAIR data impact instructional decision making
for planning and delivery of immediate intensive
intervention?

How does understanding the theory of Differentiated
Instruction guide a teacher to make instructional
decisions which will optimize student learning?



Questions to be addressed

* What do assessment results mean for my instruction?

> What PMRN reports would be helpful for planning
instruction?

> How do | organize my students for small group and
intervention?

> What should my instructional focus be with particular
students?

> What resources help me address those needs?
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K-2 FAIR Updates

®*0Ongoing Progress Monitoring

®First Grade Word List
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The K-2 “Big Picture” Map

Broad Screen/Progress Monitoring Tool
(BS/PMT)
“All” students

e Letter Naming & Sounds
e Phonemic Awareness
e Word Reading

Broad Diagnostic Inventory
(BDI)

“All” students

“Some” students for vocabulary

e Listening Comprehension
e Reading Comprehension
e VVocabulary

e Spelling (2" grade only)

Targeted Diagnostic Inventory
(TDI)
“Some” students

e K =9 tasks
e 15t = 8 tasks
e 2nd = 6 tasks

Ongoing Progress Monitoring
(OPM)
“Some” students

oK — 2 = TDI tasks
1 —2=0RF
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Success Zones - Proba bility Scores

YELLOW

85% or better probability of scoring at
or above the 40th percentile at the
end of the year on the SESAT or SAT-10

16-84% probability of scoring at or
above the 40th percentile at the end
of the year on the SESAT or SAT-10

15% or less probability of scoring at or
above the 40th percentile at the end
of the year on the SESAT or SAT-10
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Class Status Report

Student Score Detail Box

Class TDI Report

Spelling Error Analysis Report (Grade 2)
Vocabulary Error Analysis Report
Target/Expectations Guidance Document
Hitting the Bullseye Guidance Document
Goal Setting Guidance Document
Grouping Templates

12
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~Class TDI Report
vitict:  schoot I | calendar. Dt vice |
|n-du= [2nd Grade [=] ||1'u|hr [ ] ||fﬁH= [ | |
Igmutm: ”MM 2009-2010 H Period: 1 -] ]
|.ﬁm1‘w¢: ™o ||ﬁs|= All ||Slxnfw-= Al |
Cass List ms Targeted Diagnostic Inventory
% 9? Congongrts QICICVCe Blends § Vowels Word Regding

Studentl {'\ BE BE ME ME BE

Student 2 ['\ BE BE ME BE

Student 3 [-\ BE BE BE

studenta BE | BE ME BE

students BE BE BE

Studentt ['\ ME BE ME ME ME BE

Student? ‘-\ BE BE ME BE

students 4

Student9 [\ BE ME ME ME ME BE

studentlo BE | e ME ME ME BE

Student11 f‘\ BE ME BE

Student12 ['\ ME ME ME ME ME BE

Studentl13 f'\ BE ME ME ME BE

Student14 f‘\ BE BE ME BE

Student15 r‘\ BE BE ME BE

Student 16




e - i
tS Detail B
Grade: 29 Year: 2009-2010
Detads of  Stodent 12's  scores for assesement periad 1 on:
Broad Sereen [Progress Moniboring Tool
Probability of Reading Success 18%
B Di ic 1
Reading Comprehension
Passage # 1.4
Excplicit Correct [out of 3) 3
Irplict Correct [out of 2) 2
Total Correct (out of 5) 5
Percent Accuracy 5%
Flusgncy{WCPM) &
Listening Comprehension
Exglicit Correct (out of 3)
Irplict Carrect [out of 2)
Total Corract (ouk of 5)
Spelling Percentile Rank g
Vecabulary Percentile Rank 53"
Targeted Diagnostic Invenbory
Phoneme Deetian - Initial 55 ME (1)
Phonama Deletion - Final 55 ME (1)
Ward Bulding - Consanants &6 ME (1)
Word Building - CVC/CViCe 56 ME (1)
Word Building - Blands and Vowels 56 ME(1)
Multizyllabic Werd Reading AS 1)




Spelling Error Analys

IS (Grade 2)

Grade 2 Spelling Error Analysis for AP 1
Photocopy this chart as a guide to categorize the fypes of spelling errors smdents made. 1) Take

the smdent’s spelling test and highlizht the words on this chart that the smdent spelled incomectly. 2)
Look acrozs the row of misspelled words to identify possible patterns of errors. 3) Circle the spelling
pamern(s) represented within each word thar the student mizspelled. 4) Tsa this to help plan insmucdon
by establishing which spelling patterns are still challenging fior the smdent. For example, Student A
mizspelled rall, soyff, and grass. All three words require knowledee of the FLS rule (at the end of 2 one-
syllable word, the consonants f, I, and = are usuzally doubled when they come directly after a short vowel
sound). Addidonal insoucton in thiz parem/mles may be warranted.

Trem Ward Spelling Parems Addressad

1 fiy 1hlend ¥

2 mies 1 bland yioi

3 tall FLS mle

4 lower vowel team r conirolled

5 chew digraph vowel team

1] each vowel team dizraph

7 chairs digraph vowel team plural /s/, 'z’

a modse irregular plural noun

a plamming | 1blend short vowel 111 doubling ruls

10 city softc short vowel ¥

11 coin herd c diphthong

12 draw 1 blend vowel team

13 smff 5 blend initial short vowel FLS mle

14 ETass hard g 1 blend short vowel FLS mle

15 skirt 5 blend initial r conirolled

14 fummy short vowel 111 doubling rule ¥

7 hugged short vowel 111 doubling rmle 3 sounds of -ed

18 bright rbland vowel team

19 blaze 1blend vowel consonant e

2 stated s blend initial vowel consonant e 3 sounds of -ed

2 oot vowel team

22 shout digraph diphthong

2 SCTeam 5 blend initial vowel team

2 Inck short vowel ck pattern

2 SWing 5 blend inirial short vowel
Note: Mot all possible spelling pamems for the words are listed.




Vocabulary Error Analysis

First Grade Vocabulary Words

Responses To

Student's response
is related to Target

Student’s response
is NOT related to

Student’s response
is similar to Target
word in another

Is the word a
known word,
known word but
new meaning,
known context but

Target Word | Acceptable Words Prompt Student’s Response POS |Word Target Word language unknown word?
blowing blowing (bubbles) W
eyebrow il
pie [bype of] dessert il
floating float 4
castle i

combating, fight (ing), wrestle,

wrestling contending combat, contend 4

qoggles i

heaver N
instruments

(category) [5pecific kind] I

desert i

sharp A

furniture

[category) [specific kind] "

target i

Crane M

hammock M

conduct, direct,
conducting directing, leading lead 4
tracks imprints i
gigantic, jumbo,
Enormous marnmoth, massive  |hbig, large A
nut nut (& bolt) i
give (ing), leave

delivering {ing), deliver N

removing taking off, remove W

cuff i

angle corner i

diploma i

Noun = 14 |Total= Total = Total =

*Moun {Category) = 2

Verb = i)

Attribute = /2

©2009 Florida Department of Education
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TARGET/EXPECTATIONS GUIDANCE DOCUMENT
Revised 2010
Grade Level | Target Passage | Passage Number Passage Title
1= AP 1 1 Sam the Pig
2 Read with Me
AP 2 3 Chores
4 Cakea
AP 3 5 A New Ball Game
B spiders anre Arachnids
20 1 The Best Time of Year
AP 1 2 My Sister Looks Funny
3 Our Cat Tom
AP 2 4 The Butierflies are Coming
AP 3 5 Bombs Away
B The Great Sphinx of Giza




Grouping for Instruction
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“The Why”

“The Why” Group Profiles
Da.ta. and
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Instruction
“The How” “The What”
Monitor/ From Theory to Organization and
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“The How”
Alternative
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— Grouping for Instruction:

90 Minute Block

* Let’s look at one way to use the results
of the assessments to make groups for
small group instruction during the 90

minute block.
* We will use the handout packet during

this activity.
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Profile A

Students place at a reading passage of 2.2 or above

Student
Characteristics

Instructional Priorities (2™ Grade)
* High Priority Skill

Programs/Resources
(as per CRRP)

& Thestudent placed
atareading passage
thatis at or above
the benchmark -
Continue instruction
at current level of
intensity as per
instructional
pricrities withthe
goal of increasing
proficiency at higher
text levels.

Guiding
Questions

* |sVocabulary below
the benchmark (40t
percentile)?

* |sfluency
progressing towards
end of year
benchmark (90
wepm)?

* |5 phonics impacting
comprehension?
Look at Spelling
scoreand TDI if
applicable.

Comprehension (Literary)

# Storyelements: characters {actions, emotions,
traits) settings, events,
Making Predictions
Main idea/Details
Fact/Opinion
Cause/Effect
Comprehension (Informational

& TextStructure

& TextFeatures
Comprehension Monitoring (metacgenition)

» Read for Understanding
Reciprocal Teaching
Draowing Conclusions
Retelling explicit and implicit main ideas
Sequence of Events
Activating Prior Knowledge
Making connections betweenevents,
characters, actions, etc.

» Make connections: textto self, textto text,

texttoworld

Vocabulary through Explicit Instruction Routines

# Building Concepts
Structural Analysis
Clarify unfamiliar words
Synonyms
Antonyms
Increase vocabulary through inde pendent
reading
Expanding descriptive vocabulary
Word jnferencing based on context clues
Structural analysis
Multiple Meaning words

* W W ®

. H H F o

LI T T I )

Core - Houghton Mifflin

Supplement to Core

+ Time for Kids (or other
informational text)

* Elementsof Reading
Vocabulary

* Novels (Classic &
Contemporary Works)

+ Non-Fiction text, Biographies
and Poetry to encourage
wide reading

Small Group Instruction
+ Houghton Mifflin Leveled
Readers
+ Houghton Mifflin Challenge
Workbook
+ Literature Circles
* FCRR activities
¥ Comprehension
¥ Vocabulary
¥ wWord building skills




“Goal Setting Guidance Document

Tips for Setting COMPREHENSION and VOCABULARY Goals:

1.

=
.

The current passage is the passage level that the student scored at the cumrent Assessment Period.

To setthe goal passage, take into consideration what the next benchmark passage is and how far away the
students are from this passage. Look at the reading/listening passage range from Kindergarten (Listening
Comprehension) to Second grade (2.6) as per the diagram below |

3. For sudents who are alreadv at the benchmark passage or above, continue with the current level of
instructional intensity.

4. For students below the benchmark passage, set a realistic goal keeping in mind that students that are far away
from the target must receive intense and accelerated instruction to close the gap

&
Kindergarten 1% Grade 20d Grade
1.C 1.1 12 1.3 14 1.5 1.6 2.1 2.2 23 2.4 25 26

5. For sudents in Kindergarten, the comprehension goal should be based on the number of questions students
answered correctly out of five.

6. Since vocabulary has a powerful impact on comprehension, it is important to note the students” current

vocabulary percentile score, in relation to the end of vear vocabulary goal whichis the 60% percentile.

**The grouping template also indicates the students”™ current fluency Words Correct per Minute (wepm) =~
monitor whether students are moving towards the end of vear benchmark (1% grade — 60 wepm and 2% gr: g

90wcpm)
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Profile Grouping Template

FAIR: Hitting the Bullseye

@)

2 Grade Profile Grouping Temp

gte

9

Teacher: Assessment Period
Fluency | Comprehension | Voabulry Goals Instructiona| Prio rities

Group Goals EOY: 40-60 pctl

5ta dent N3 noes: WICPM Carrent Goal Carrert | End of Teacher Led Cenfer Independent Hadert

Passage Passage Year Activilies

1.

2.

3.

4.

J.

b.

7.
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Skills Grouping Template

/

& 5
@) FAIR: Hitting the Bullseye Q
C ) ) d ]
2nd Grade Skills Grouping Template Q)
Teacher: Assessment Period
Group TDI Skill Goals Instructional Priorities
Stadent Names: Carrent TDI Goal TDI Teacher Led Center Independent Stadent Activities
1 __Phon. DA Inital __Phon. Dal. Initial
2 __Phon. D4 Firl __Phon. D4, Fiml
5. __Wb {omoimnts _ Wi ohmomnts
4. _WBOVOQWCe | _ WBOWC/QWe
3. __WB Blehds/Vonas | WB Blehds/ Vomds
6. _ Maltisylhbic Wr | _ Maltisyllbic WR
i

A0



2M Grade — Differentiated Insruction Groups

Yellow Group Green Group Blue Group

Student =1 Student #6
f‘g jgﬂ Student 4 @ Student #13 Student #9
W =

Student #10

Student =2

Student #12

Colors = Skills Groups pran—
Candies = Comprehension Groups




From our activity, can we identify
which students need immediate
intensive intervention (iii)?



“additional, targeted, and intensive
reading instruction provided to students

who continue to struggle with learning
to read and write despite conventional

instruction.”

Interventions section of K-3 Academy, Slide 4, Page 12-4. 28



/What Is Immediate Intensive

Intervention (iii) in Miami-Dade?

® \Voyager
> Think beyond a fixed level
> Modifications for ELL Students

® Beyond the program — Include in DI delivery

“For students who have not responded to a specific reading
intervention delivered with fidelity and with the initial
intensity (time and group size) provided, reading
intervention instruction and/or materials will be changed
based on student data.”

MDCPS CRRP (2010-2011) Chart D-1
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The Importance of Explicit Routines

N Imm

ediate Intensive Intervention

®|nstructional delivery increases the
probability of success because:

»content is more accessible
»content is remembered over time

Kame’enui & Simmons (1990)
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Instruction must be made more powerful

for students at risk for reading difficulties.
More powerful instruction involves:

More instructional time
, _ resources
Smaller instructional groups

More precisely targeted at right level

Clearer and more detailed explanations skill
More systematic instructional sequences
More extensive opportunities for guided practice

More opportunities for error correction and feedback
Foorman & Torgesen (2001)
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Effective Instruction

a )

Effective Instruction

\ 4

-~

\

Data/Student

\

Why is it taught?

4

( N

Content

What is taught?

- )

( )

Instructional
Delivery

How it is taught?

\
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Differentiated Instruction




BABY BLUES BY RICK KIRKMAN & JERRY SCOTT



http://www.arcamax.com/cgi-bin/news/pic/40027/751945�

How familiar are you with

differentiated instruction?
1) I am very familiar (green dot)
2) 1 am somewhat familiar
(vellow dot)
3) I unfamiliar (red dot)
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Define DI

Three elements that teachers can differentiate
Three important student characteristics

Key principles of a differentiated classroom
Do’s and Don’ts

Differentiated activity (comparing a traditional
classroom with an instructionally
differentiated classroom)



DI suggests that teachers concentrate on two factors:

The nature of the student

The essential meaning of the curriculum
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If, as teachers, we increase our
understanding of who we teach and what
we teach, we are much more likely to be

able to be flexible in how we teach.

(Tomlinson, 2003)



Content—What we teach and how we give
students access to the information and ideas that
matter.

Process—How students come to understand and
“own” the knowledge, understanding, and skills
essential to a topic.

Products—How a student demonstrates what he
or she has come to know, understand, and be
able to do as a result of a segment of study.




Readiness:

The current
knowledge,
understanding, and
skill level a student
has related to a
particular sequence
of learning.

Interest:
What a student
enjoys learning
about, thinking

about, and doing.

Interest is a great
motivator.

Learning profile:

A student’s
preferred mode of
learning.
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What are ALL the ways | can help my students
gain access to the new knowledge?

Some questions to ask yourself when
differentiating content:

»>\What matters most here?
»>What is this subject really about?

»What will be of enduring value to my
students?



-

® Process is when students begin making meaning.
® Process is often used as a synonym for “activities”.
® Requires the student to:

Grapple

Think about with Use

ideas information
problems
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Differentiating Product

® Product is a major or culminating
demonstration of student learning.

¢ If student shows the teacher that he/she has
come to understand the non-negotiables of
the unit, how he/she does so may be OPEN.
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Key Principles of a Differentiated Classroom

® The teacher is clear about what matters in subject
matter.

® The teacher understands, appreciates, and builds
upon student differences.

® Assessment and instruction are inseparable.

® The teacher adjusts content, process, and product in
response to student readiness, interests, and learning
profile.



All students
participate in
respectful
work.

Students and
teachers are

collaborators
in learning.

Goals of a
differentiated Flexibility is
classroom are the hallmark
maximum of a
growth and differentiated
individual classroom.
success.

Tomlinson,
1999
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Designing respectful activities

® Give some students more work and others less.
DON’T

e Give students different work that matches their
readiness, interests, and learning profiles. DO

® Dictate what some students do and allow other to
make choice. DON’T

® Provide choice to all students whenever possible —
humans respond well to choice. DO

7
237
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® Make some versions of an activity fun and engaging while
other versions are dull and boring. DON’T

® Put yourself in the shoes of the students to whom you
will assign varied work, and try to design each task so that
it is highly interesting, engaging, and appropriately
challenging. DO
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-

® “Dumb down” some versions of a task for struggling
learners. DON’T

® Make sure all versions of the work lead to the same know,
understand, and do goals. Be especially careful that all
versions of the work require students to work with the
big ideas of the unit. All students should be expected to
work at the highest levels possible. DO
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® Expect advanced students to work and learn on their
own. DON'T

® Provide appropriate scaffolding for all students,
regardless of their readiness level. In other words, if you
are asking advanced students to stretch, they will need
support, just as struggling learners need support to work
on tasks that are a bit too difficult. DO
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¢ Differentiate by asking advanced students to be tutors for
those who struggle. DON’T

® Provide all students with opportunities to help and
support others. Be sure that advanced students also get
opportunities to stretch. DO
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® Assume you know everything there is to know about a
student’s interests, learning profile, and readiness. DON’T

® Engage in an ongoing dialogue with students about their
perceived needs. Use your best judgment, but
supplement the information you have with information

that only the student (and/or his or her parent) can offer.
DO
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e Automatically put English as a second language (ESL) or
special education students in the “struggling” group or
automatically put identified gifted students in the
“advanced” group. DON'T

® Remember that strong interest in a topic or a high degree
of match between teaching and learning style can propel
a student who normally struggles to a higher level of
readiness. Conversely, lack of interest, matched with
learning style, or proper experience can mean an
advanced student belongs in a lower readiness group for
a specific learning experience. DO



So Just What Is Differentiation?

“What we call differentiation is NOT a recipe
for teaching. It is not an instructional strategy.
It is not what a teacher does when he or she

has time. It is a way of thinking about teaching
and learning. It is a philosophy.”

-Carol Tomlinson, 2000



////////



A Traditional Classroom Compared With An
Instructionally Differentiated Classroom

Traditional Differentiated
1. Student differences are masked =—p Student differences are studied as a
or acted upon when problematic. basis planning.

2. Texts, curriculum guides drive =P Students interest, abilities,

instruction. backgrounds, learning styles, shape
curriculum.
ﬁ
3. Pre-assessments are rare. Pre-assessment is typical and

guides learning options.

Multiple learning materials are

4. Asingle text prevails. _
provided.



Traditional

Whole class instruction is typical. '

ﬁ

Single option classes
predominate.

ﬁ

The teacher provides information.

ﬁ

Facts/information are focus of
students’ learning.

A single pace is standard.

Differentiated

Flexible use of many different
small groups is typical.

Multi-option classes predominate.

The teacher helps students
develop multiple ways of making
sense of ideas.

Concepts and their
connectiveness between personal
experience and the discipline are
focal.

Variable pacing is standard.



10.

11.

12.

13.

14.

Traditional Differentiated

Single (“Correct”) —p Multiple perspectives on ideas,
views/interpretations are events are sought.
promoted.

—p COOperative learning is one of
Traditional “cooperative learning” many key tools.

may be key tool.

ﬁ
Teacher provides whole class Students have a voice in
standards which are used for establishing standards which are
assessment.
> used for assessment.

A single “grading” standard is Students are evaluated in multiple
used. i i

ways, with emphasis on personal

growth.
A single definition of “excellence” Excellence is defined by individual

exists. effort related to capacity.



15.

16.

17.

Traditional Differentiated

Preparation for the future is a . Personal reference is a rationale
rationale for learning/teaching. for learning/teaching.

Relatively narrower emphasis on =====p Focus on multiple expressions of
intelligences is likely. intelligences is likely.

Fewer learning style options are - Relatively larger variety of
likely. learning style options.
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3 List three things you learned during this session:

2 List two strategies you will implement in your classroom next school year:

1 Write one question you still have:
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Home Learning

p———

® T-Chart

® How do | organize and manage the learning environment
for Differentiated Instruction?

Organization Management

/-\

ek,

=
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